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Learners’ dreams deferred

Thabo Mohlala

A lthough a semblance of 
calm seems to have 
returned to Vuwani, 
Limpopo, following the 
torching of 28 schools, 

the situation on the ground is still 
volatile and tense at best. The burn-
ing of the schools and the accompa-
nying vandalism and violence have 
brought education in the surround-
ing areas to a complete halt, with 
the future of about 50 000 learners 
in limbo. 

Several people, including the 
elderly and political leaders, have 
been arrested as alleged conspira-
tors and instigators of the chaos 
sparked by the demarcation dispute. 
The inter-ministerial committee 
tasked to resolve the crisis does not 
seem to be making headway in 
bringing calm to the area so that 
schooling can resume. According to 
Basic Education Minister Angie 
Motshekga, it will cost an estimated 
R800-million to repair the damaged 
schools and equipment. 

Limpopo’s education depart-
ment’s spokesperson Naledzi Rasila 
said they are waiting for peace to 
prevail before they can “jump in” to 
implement their catch-up pro-
gramme. He said his department 
had reacted quickly to the situation 
by providing mobile classrooms to 
the affected schools. The National 
Education Collaboration Trust also 
lent a hand and appealed for crowd 
sourcing — which elicited huge pub-
lic support — to help renovate class-
rooms, purchase desks, stationery 
and other basic equipment to get 
learning back on track. 

Said Rasila: “As the department 
we are ready to activate our catch-
up plan. We held meetings with 
teachers who assured us of their 
readiness to implement the plan.” 
But the tense atmosphere and the 
widespread intimidation are mak-
ing it difficult for the department to 
fulfil this commitment. Asked what 
will happen if the situation is not 
resolved anytime soon, Rasila said 
their hands are tied until the inter-
ministerial committee has dealt 
with the problem. 

The delay in resolving the issue 
exacerbates the situation, as there is 
very little time for teachers to pre-
pare learners for the mid-year exam-
inations. It is doubtful if any inter-
vention measures at this stage can 
help make up for the lost time, par-
ticularly before the June examina-
tions.  

A parent, who asked her name not 
to be disclosed for fear of reprisal, 
summed up some of the residents’ 

frustrations. She said while she sup-
ports the demands, it is wrong to 
link this to education. “My son and 
her cousin are in grade 12 and we 
expected them to complete this year. 
The situation in this area is misera-
ble as most of us live from hand-to-
mouth. I always told the children 
that the only way we can beat this 
poverty trap is if they work hard and 
get decent passes to be admitted at 
university.” 

She said she has lost hope, as the 
situation is not showing any sign of 
improvement and doubts if school-
ing will resume this year. “It is so 
heart-breaking to think that our kids 
will have to repeat their grades. This 
problem can be resolved without dis-
rupting, let alone burning schools. I 
don’t know what to say, really.”

The Vuwani situation is part of the 
growing phenomena where parents 
increasingly use their children to 
bargain with government for service 
delivery-related issues. The most 

prominent incident took place in 
John Taole Gaetsewe district munic-
ipality, Northern Cape, in 2014, 
where parents shut down 54 schools 
in the area to force government to 
tar a 130km stretch of gravel road to 
the village. 

In 2013, similar scenes unfolded in 
Port Elizabeth’s northern areas and 
Grahamstown, as parents forcibly 
closed down schools to complain 
about the “horrible conditions” 
under which their children were 
learning. Communities have identi-
fied schools as soft targets to compel 
government to meet their demands. 

However, commentators observ-
ing the developments cautioned 
that this is a misguided approach 
because of its irreversible, long-term 
negative impact on the future of the 
children. They call on parents to 
explore other progressive ways to 
resolve issues without destroying 
property, particularly schools, and 
affecting innocent lives. 

In the troubled 
Vuwani area, 
learners and 
teachers are left 
twiddling their 
thumbs

Learners around Vuwani area have to wait longer before going back to school as the demarcation dispute 
is set for Constitutional Court. Photo: Oupa Nkosi
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Learners’
ultimate
favourite
teacher

Preston Morgan said: “I am 
enough of a realist to under-
stand that I can’t reach 
every child, but I am more 
of an optimist to get up 

every morning and try.”  This state-
ment captures my daily activities 
fully. When I joined Rev. M.P. 
Malatjie Primary School based in 
Seshego, Limpopo, in 2002 as a vol-
unteer computer tutor, I had no idea 
at the time that I was actually 
answering my call.

I immediately became the learn-
ers’ ultimate favourite teacher. To 
this day, all learners and teach-
ers affectionately call me ‘Aunty 
Betty’. I share the same sentiments 
with Gordon Neufeld when he said: 
“Children learn best when they like 
their teacher and they think their 
teacher likes them.” In my case I 
made sure they knew rather than 
think that I liked them. Every day 
I face hundreds of innocent faces 
hungry for knowledge and also full 
of expectations to hear something 
new from me. I learnt to embrace 

and genuinely love each and every 
one of them. And yes even the super 
naughty ones. 

Growing from strength to 
strength
After I was officially employed 
here, I started teaching English 
and Social Sciences. That’s when 
I came across many learners who 
had serious learning challenges. 
Some of the challenges were due to 
family background, socio-economic 
and contextual factors. I became 
a “teacher” in the true sense of the 
word as described by Stacey Bonino 
in her poem titled: I am a Teacher. 
Sometimes I became the doctor, 
healing those aches with just a hug 
and other times I became a come-
dian taking away life’s stresses 
with a smile. Many times I had 
to be a counsellor and psycholo-
gist who had to sit and listen; and 
through my words, make the load 
seems lighter. This helped me to 
grow holistically and I can safely 
say today: “I am a teacher, I make a 
difference.”

Moment of glory
There was one particular boy who 
really struggled in class. He was 
much older than his classmates 
because he had failed previous grades. He was really arrogant and 

a bully. I managed to get through 
to him by encouraging him to focus 
more on his strength than his weak-
nesses. He was really good in sports 
but he struggled in the classroom. 
Today as we speak he is an upcom-
ing sportsman and is even involved 
with the local youth, training and 
motivating them. I still remember 
one day when I ran into him at the 
mall and he told me about what he 
was doing and I thought to myself, 
well it wasn’t in vain after all!

Another moment worth sharing 
was when I came across one of my 
former learners on Facebook and he 
told me he is studying computer sci-
ence. He mentioned that the lessons 

Children learn best when they like their 
teacher and they think their teacher 
likes them

Preston Morgan said: 
“I am enough of a 
realist to understand 
that I can’t reach 
every child, but I am 
more of an optimist to 
get up every morning 
and try.”  

Kwena Betty Mojela is popular with her learners who call her ‘Aunty Betty’. 
Photo: Department of Basic Education
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I taught them back in lower primary 
made him love computers so much 
that he wanted a career out of that. 
We ended up creating a Facebook 
page together where former learn-
ers get in touch, share their life 
experiences and encourage one 
another. 

Aftercare and extra lessons
About a year ago, our school intro-
duced aftercare and extra lessons. 
I became one of the few educators 
who jumped at the opportunity to 
assist. This presented a platform to 
have one-on-one with those learn-
ers who were struggling and who 
I couldn’t attend to in the midst of 
all other learners. It became very 
fruitful in many ways. For one, all 
learners realized that they aren’t the 
only ones who were struggling so 
they got encouraged to better them-
selves. Secondly, spending longer 
time at school kept the learners off 
the streets and thus out of trouble. 

Recognising hard work
Being nominated and going on to be 
a finalist in the National Teaching 
Awards 2016 made me realize and 
be grateful that at least someone 
somewhere recognises the hard-
ships and challenges we face and 
overcome daily and this made 
me very happy. In conclusion, as 
Robert John Meehan once said: 

“Perseverance is the hard work you 
do in the classroom after you get 
tired of doing the hard work you 
already did.” 

Kwena Betty Mojela was a runner-up 
in “Excellence in Primary School 
Teaching” category of the National 
Teaching Awards 2015
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Always encourage 
your learners, says 
Bhekuyise Mncube

Bhekuyise Lindani Mncube 
was born in Nkandla, 
KwaZulu-Natal, where he 
resided until he finished 
his primary education. In 

2006 as he was to begin secondary 
schooling, his mother, a domestic 
worker at the time, suggested he 
came to live with her in Pietermar-
itzburg. There he began his grade 
eight at one of the local high schools 
until he matriculated in 2010. 

He could not go to university the 
following year because he did not 
have the R3000 university registra-
tion fee, but giving up was not an 
option. For a year he did menial work 
for construction and tree-felling 
companies to save up for the regis-
tration fees. 

In 2012 Mncube registered 
for a BTech Nursing at Durban 
University of Technology, complet-
ing his diploma cum laude in 2015. 
This earned him the prestigious 
Dean’s Merit Award for academic 
excellence. Currently he is doing 
community service, as part of gov-
ernment’s policy requirements, 
working as a professional nurse at 
Church of Scotland Hospital (COSH) 
at Tugela Ferry, under uMzinyathi 
district municipality. His immediate 
plan is to study further and special-
ise in emergency and trauma or pri-
mary healthcare before pursuing his 
master’s degree.

When and where did you start 
your schooling?
I started my primary education 
from 1999 to 2005 at Zwanani 
Comprehensive Primary School, 
eMwane in Nkandla. From 2006 
till 2010, I went to Fundokuhle 
Secondary School, Imbali Unit 2 
in Pietermaritzburg. After I com-
pleted my matric I enrolled for 
a BTech in Nursing from 2012 
to 2015 at Durban University of 
Technology, Indumiso Campus, 
Pietermaritzburg.

Who were your favourite 
teachers?
My favourite primary school teacher 
would be Mrs Shezi (Khumalo). And 
at high school, it was Mr B Gumbi, 
who taught mathemtatics.

What influence did they have 
on you?
Mrs. Shezi had faith in me and she 
always reminded me of the potential 
I possess. She also encouraged me 
to work hard and do better in all my 
academic endeavours. Mr Gumbi 
was the best, excellent at teaching 
and communicating clearly with 
learners. 

He would always motivate us, 
even if we underperformed in 
assessments. He once said: “Your 
marks would be your key to unlock 
all doors to greener pastures”. He 
always insisted that we must not 
lose focus and study hard to achieve 
more.

What were your favourite 
subjects and why?
Mathematics, because it promotes 
critical thinking. It enables one to 
get better at learning complicated 
things and become less afraid of 
complex ideas and issues. The other 
subject was life sciences. I always 
valued knowing more about life 
and living organisms. It helped me 
to understand how our bodies func-
tion and the significance of our 
environment.

Describe the qualities that a 
good teacher should have or 
display?
He or she shall always engage and 
holds learners’ attention during 

class discussions or lessons. In addi-
tion, a good teacher should:
• Respect his or her learners, 

including their opinions and 
ideas.

• Be warm, accessible, enthusiastic 
and caring.

• Must be a skilled leader, and 
inspire learners by, among oth-
ers, being a good example and role 
model.

• Always be a parent figure to learn-
ers; teach, coach, guide, support, 
love and respect them.

What are the things a teacher 
should never do or say to 
learners?
A teacher should never compare 
learners, as if they are competing. He 
or she should never call their learners 

a “lazy bunch” because that can be 
instilled in their minds and they will 
never excel in their studies. He or she 
should also not undermine efforts 
made by the learners in an attempt 
to understand the subject. For exam-
ple, never say words such “I knew you 
would never pass that test”.

What message do you have 
for teachers?
I would like to thank each and every 
teacher in South Africa for their piv-
otal contribution in cultivating our 
minds and developing society as a 
whole. Indeed you are the backbone, 
strength and hope for any child to 
realise his or her dreams. Let no 
hardships hinder your tireless efforts 
to nurture young minds. As you 
groom them, their future is bright.

Lindani Mncube defied the odds. Photo: Supplied

I always valued 
knowing more 
about life and living 
organisms. It helped 
me to understand how 
our bodies function 
and the significance of 
our environment.

I would like to thank 
each and every 
teacher in South 
Africa for their pivotal 
contribution in 
cultivating our minds 
and developing society 
as a whole. Indeed 
you are the backbone, 
strength and hope for 
any child to realise his 
or her dreams.
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Ditch homework to 
improve results

Thabo Mohlala

Gavin Keller, principal of 
Sun Valley Primary 
School in Cape Town, 
caused consternation 
r e c e n t l y  w h e n  h e 

announced that homework is a 
thing of the past — for years a criti-
cal component of education systems 
globally. Keller reckons “homework 
is a fiasco”. 

He says teachers perpetuate the 
myth that “practice makes perfect!  
[And that] if you practice what has 
been taught you will remember it.” 
The truth is, he says, the brain learns 
by repetition under the watchful eye 
of a master coach. Parents are mas-
ters at parenting (at least some are) 
— not teaching. It takes a four-year 
degree and years of experience to 
lay neural pathways that last longer 
than 40 days, he argues.

Why did Keller take such a drastic 
decision? Sharing his reasons with 
the Teacher, Keller says: “The 21st 
century has seen the introduction 
of longer school days as bureaucrats 
try to improve test scores in a com-
petitive performance market. 

The long school day means that 
children are pressurised to fit eve-
rything into 24-hour days and the 

area most affected is sleep time. 
Schoolgoing children should sleep 
for 9.25 hours a day. School is cur-
rently 7.5 hours.” 

He says learners are left with only 
seven hours to travel, exercise, con-
nect with friends and family, play, 
pray, meditate and have some mind-
fulness and time out (just doing 
nothing). 

As a result, he says: “Our children 
are battling high levels of anxiety, 
leading to unnecessary levels of 
childhood sadness and depression 
dramatically affecting the drop-out 
rate during the teenage years. At 
Sun Valley, we bartered reading for 
homework. Teachers agreed to give 
up homework if learners committed 
themselves to reading. The deal was 
sealed. Sun Valley is now a read-
ing school, committed to spending 
time in our iRead Centre and the 
local public library finding suitable 
books.”

Chelsea Harvey and Emma-Jane 
Fautley, who teach grades one and 
two respectively at the school, gave 
the new policy a thumbs-up, saying 
this has changed their classroom 
teaching experience. “I have thor-
oughly enjoyed the ‘no homework 
policy’,” says Fautley. 

She says it has been a pleasure not 

to chase and nag after the children 
for their homework. “It has been a 
bonus not to have about 64 parents 
wondering how to do the maths, or 
confusing their children with their 
‘old school’ methods. 

“I’ve noticed that the students are 
far more relaxed, and eager to learn 
during the school day. They aren’t 
stressed in the mornings anymore, 
because their ‘dog didn’t have any 
homework to eat the previous even-
ing!’ Our focus on reading at home 
has been especially fruitful and my 
class is so enthusiastic about read-
ing.” She says for her learners, read-
ing is now an adventure, instead of 
one of many things they have to get 
through before bedtime. “The policy 
has many positive aspects, and I 
look forward to experiencing the 
benefits with my class this year.”

Harvey says: “As a teacher at the 
school, the no-homework policy has 
had a profound effect on my class. I 
am the teacher of a grade one girls’ 
class and although girls love to draw 
and work in their books, to set it for 
homework was just too much for 
them.” 

She says since the policy has been 
implemented she has seen a huge 
change in her class as well as the 
learners’ academic work. “Before 
the policy was implemented, my six- 
and seven-year-olds had to go home 
and complete homework tasks after 
a long school day. Where was the 
time for them to enjoy sport? To 

spend time with their busy, working 
parents without it involving work? 
Suddenly, when reading became the 
only ‘homework’ my girls began to 
thrive.” 

Harvey says not only are her 
learners more relaxed; learning and 
reading has become enjoyable for 
them, not just a task they have to 
get through. “In terms of classroom 
management, I get to work more in-
depth with my girls as they learn to 
read. Pressurising them to complete 
tasks is a thing of the past. They 
approach tasks with confidence and 
with the knowledge they have gath-
ered through revision.” She says her 
job is to instil a love for learning, 
and the no homework policy has 
totally supported that. 

“The girls look forward to going 
home and reading, and spending 
quality time with their parents. The 
work is done at school — that is my 
job. Home is a place of relaxation 
and fun knowledge building. Not a 
place of conflict. A child that feels 
safe, loved and relaxed, is a child 
that is in the right mind-set for the 
learning environment,” says Harvey. 
“To see their reading improve has 
been amazing to witness as it really 
influences their lives as well as other 
school subjects. I know my col-
leagues feel the same. Our classes are 
more relaxed, and the children are 
confident in their abilities and are 
developing a love for reading which 
is exciting to experience with them.”

Emma-Jane Fautley (left) and Chelsea Harvey (right) welcome the scrapping of homework. Photos: Supplied

“I’ve noticed that 
the students are far 
more relaxed, and 
eager to learn during 
the school day. They 
aren’t stressed in the 
mornings anymore, 
because their ‘dog 
didn’t have any 
homework to eat the 
previous evening!’ 
Our focus on reading 
at home has been 
especially fruitful 
and my class is so 
enthusiastic about 
reading.”

When reading is all kids have to do at home, they develop a 
love for it
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Teaching is all about selflessness 
Demetria Kalunga 

Donata School is a school 
for children with special 
needs; the deaf, mentally 
and physically retarded, 
dyslexic and many more. 

It is the only school of its kind in the 
area. It is situated in the central part 
of rural Zambia. It was started and 
named after my mother Donata, 
who is also disabled, and is run 
entirely on charity. 

Never easy
I started my teaching career in 2005 
as an untrained volunteer teacher. I 
never thought of myself as a teacher; 
it all started with helping my mum 
when she started the school. While 
working at the school I discovered 
that teaching is all about sacrifice. 

Most pupils who came to the 
school at that time were those 
thought to be useless, neglected by 
their families and society at large, so 
the school was the only place they 
could socialise freely without being 
called bad names. 

To teach the hearing impaired, 
I learnt sign language from a fel-
low teacher who was also hearing 
impaired. 

When this teacher left the school 
to look for greener pastures I started 
teaching children with hearing 
impairments. 

At first it was not easy for me, but 
with commitment I found myself 

handling the deaf without any 
difficulty. 

There was a time when all the 
teachers left the school because the 
money was too little. I carried on 
working alone, teaching grades one 
to three. 

Changing perceptions
For the school to develop we used to 
go into the community looking for 
children with special needs.  When 
we found them we asked their par-
ents to bring them to the school. 
Some guardians and parents were 
very difficult to convince, but after 
some discussion and counselling 
they agreed to bring their children 
to the school. 

Many of them thought that their 
children could never be educated; 
they thought it was a sheer waste of 
time and resources. 

We told them that disability is not 
inability, and gave them examples of 
persons with impairment who are 
well educated and very successful in 
life.  

Slowly we got them to change 
their minds and negative attitudes 
towards people with impairments.

Things are looking up
Today the school has grown 
and I have become a trained 
teacher working in the Zambian 
government. 

I am now doing a three-year 
diploma course in special needs 

training at the Zambian Institute of 
Special Education in Lusaka. 

Once I have completed that, I 
am hoping it will guarantee me 

a permanent posting at Donata 
School. In the meantime I spend 
a lot of my free time there assist-
ing the teachers and the pupils. 

Demetria Kalunga teaches at Donata 
School for the Disabled Children, situ-
ated in Itala, Mkushi town, Central 
Province in Zambia

From zero to hero. Photos: Supplied
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By Zweledinga Ndongeni

When I assumed my 
duties as a principal 
at Jersey Farm Pri-
m a r y  S c h o o l  i n 
Mthatha, Eastern 

Cape in 2004, I realised that I had a 
big task ahead of me. My first objec-
tive was to sell my vision to the 
stakeholders, namely: school man-
agement team (SMT), educators, 
learners, school governing body 
(SGB) and parents at large. After all, 
education is a social matter. I 
believe in teamwork, shared leader-
ship and respecting other views. 

Consultation
I read the school’s mission and 
vision and after consultation with 
the stakeholders, we agreed to 
update and improve them. We 
collectively launched the Quality 
Learning and Teaching Campaign. 
All school policies such as school 

safety, admission policy, code 
of conduct for learners, curricu-
lum management and the SGB 
Constitution were made in consulta-
tion with all parties. 

Regular communication
Teaching and learning remain our 
focus. We communicate through reg-
ular meetings and notices to promote 
a culture of learning and teaching 
and to share the vision and mission 
of the school. To encourage team-
work and attainment of our shared 
vision we have set up active commit-
tees to look into matters such as the 
curriculum, co-curriculum and extra-
mural activities. We also practise 
transparency by sharing information 
on departmental circulars among key 
role-players. I believe in excellence, 
hence I impact and influence all the 
people around me to do their best; 
I encourage and applaud learners 
and teachers through awards. I also 
award SGB members by giving them 
certificates of participation when they 
finish their terms.

Networking
I believe in networking with the out-
side world, and this is bearing fruit. 
For example, through networking, 
an NGO called Sinani donated 10 
computers to our school. The Family 
and Marriage Society of South Africa 
is offering pro bono services to the 
school through a social worker. This 
enhances learning and teaching 
because it addresses behavioural 
challenges faced by both learners 
and teachers. We are also part of a 
programme called Care and Support 
for Teaching and Learning. This 

programme addresses learners’ and 
teachers’ problems by examining 
their backgrounds to discover the 
root causes of their challenges. It 
also helps learners obtain their birth 
certificates and school uniforms. 
Child welfare has also established a 
centre at our school to provide psy-
cho-social support to learners and 
teachers. Learner Support Agent is 
providing similar support to help 
improve learner behaviour, attend-
ance and school results.

Building capacity
I believe in capacity building, start-
ing with my educators and myself. I 
encourage my educators to improve 
their qualifications in the subjects 
they teach. I encourage educators 
and SGB members to attend train-
ing workshops. Learners are given 
leadership roles by being appointed, 
for instance, as class reps and they 
also get involved in Peer Education. 
Walter Sisulu University in Mthatha 
Campus is also helping by sending 
social work students to teach life 
skills at our school.

Raising funds
We raise funds by involving local 
businesspeople, who contribute 
generously to our school. Parents 
volunteer to do their own fundrais-
ing initiatives for certain school 
projects. All of these initiatives 
require a leader who is transparent 
and works closely with all the major 
partners. 
I am proud today that our school 
has such a wonderful infrastructure, 
including a well-stocked library and 
a well-equipped computer lab. Our 

school is used as a moderation cen-
tre for Circuit 2 schools. It is also 
one of the only functioning schools 
in Mthatha district in terms of cur-
riculum and co-curriculum deliv-
ery and extra-mural activities. In a 
sense our school is a developmen-
tal centre that ensures our learners 

have bright and secure future, and 
can improve their lives through 
quality education. 

Zweledinga Ndongeni was a finalist in 
the Excellence in Primary School Lead-
ership category of the National Teach-
ing Awards 2015

Principal

Turning the school into 
a development centre
Working closely 
with all major role 
players is vital to 
ensure the school 
pulls in one direction 
in accomplishing 
its vision and 
objectives, says 
Zweledinga 
Ndongeni.

Ndongeni’s school is one of the best in Mthatha thanks to his 
leadership. Photo: Supplied

How maths has 
changed the world
Some of the biggest changes in the world have been because 
of mathematics, and without it the world would be quite 
different, writes Marlene Mouton.

By Marlene Mouton

Think maths has no signifi-
cance outside of a class-
room? Think again. Your 
child’s maths lessons 
could be the foundation 

for the next great scientific discov-
ery. The use of counting dates back 
close to 35 000 years ago, and the 
rise of mathematics followed. We 
now find ourselves in a world deeply 
influenced by maths. 

Developing agriculture
Next time you bite into a delicious 
meal, give thanks to Sumerian num-
bers boffins. As one of the earliest 
recorded civilisations, they developed 
their own mathematics to aid agricul-
ture when their civilisation settled. 

They utilised maths for the meas-
urement of plots of land and the 
taxation of individuals. It was from 
mathematics that the Sumerian 
civilisation, and eventually our own, 
flourished.  

Money, money, money
Money was born from the rise of 
basic arithmetic and bartering, 
where people would trade necessary 
items with one another.  However, 
sometimes you wouldn’t be able to 
barter with another person if they 
already had the item you wished to 
trade with.

People needed something they 
could exchange for goods, as a result 
money was born. The first form of 
currency was identified in Lydia, 
now part of Turkey, as coins made 
out of gold and silver dating back to 
500 BC.

Design and architecture
You might still be living in a cave 
if not for maths. Architecture and 
design owe much to the mathemati-
cal field of geometry. 

The ancient Greeks helped to lay 
the foundations for geometry. But 
the Egyptians took it to the next level 
and the great pyramids show their 
mathematical sophistication; each 
side and stone have nearly perfect 
right angles. These ancient architects 
inspired us continue creating taller 
and more complex structures.

Running businesses 
Did you know that without basic 
mathematics, business would not 
be the same? The use of numbers 
became especially important when 
applied to business and trade. 

The publication of Liber Abaci 
(The Book of Calculation) in 1202 
by Fibonacci introduced the Hindu-
Arabic number system to Europe. 

But most importantly, Liber Abaci 
had huge significance for the world 
of business. It introduced concepts 
such as calculating interest, conver-
sion rates and bookkeeping, integral 
aspects of business to this day.

Ending war
British mathematician Alan Turing 

used maths during World War II to 
create codebreaking techniques for 
the German Enigma Cipher. 

The method he helped develop 
involved a huge electromechanical 
device called the Bombe, which could 
crack the Enigma, and allowed the 
allies to decipher much of Germany’s 
secret communications.

Without this pivotal development, 
the war could have turned out dif-
ferently and we would be living in a 
very different world today. 

It is quite simple to see how maths 
has changed the world around us!

Marlene Mouton is chief executive of 
CMATHS

Egyptian Pyramids were influenced by geometry.  
Photo: Peter Macdiarmid

Did you know 
that without basic 
mathematics, business 
would not be the same?
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T
eacher development is crucial and central 
to a results-driven teaching, learning and 
schooling system. It enriches their teaching 
methodology and provides educators with 
intellectual stimulation and enhances teacher 

confidence in class. The Moses Kotane Institute 
(MKI) is a KwaZulu-Natal based State Owned Entity 
that operates under the auspices of the Provincial 
Department of Economic Development, Tourism and 
Environmental Affairs (EDTEA). Its primary mandate 
is to ensure the development of skills in Science, 
Technology, Engineering and Mathematics (STEM) 
is sufficient and appropriate to service the country’s 
economic growth and development needs. MKI 
operates on the premise that teachers who continue 
to learn and upskill themselves have more impact in 
class. 

From time to time professionals from different 
disciplines need to take up refresher courses to 
ensure that they are abreast of the changes in 
their profession. Why can’t we do the same for the 
education profession; why can’t we allocate time 
to give educators skills on interactive teaching 
techniques to ensure that they attain the knowledge 
to teach effectively? It is against this background 
that MKI has introduced a professional development 
programme to improve STEM competencies and skills 
for service delivery to educators through a range of 
recognised upgrade and professional continuous 
improvement programmes. 

This intervention allows educators to improve and 
enhance their capacity and competence to teach 
STEM by implementing a variety of innovative 
and transformative teaching methodologies. This 
programme is mainly targeting teachers and schools 
that are from rural areas of the province that do 
not perform well in STEM. This is done through the 
capacity development in content management. 
“Teachers are individual professionals and we 
encourage that they be treated as such,” says MKI’s 
CEO, Mr Sibusiso Mpungose. “It is unfair for districts to 
assume that classroom effectiveness is the same from 
teacher to teacher, individuals have varying strengths 
and weakness and focus should be on working with 
individual development plans based on their own 
assessments,” added Mpungose.

We are already facing a crisis in the shortage of Maths 
and Science Educators especially in rural schools. The 
few that are in the system face challenges in terms 
of poorly resourced schools and support afforded to 
their learners. This challenge prompted MKI to design 
and package a programme that seeks to address 
these challenges. After this, MKI committed itself to 
providing comprehensive support to rural based 
learners who are struggling with Maths, Science and 
English. MKI provides resources and instructional 
strategies that motivates learners to pursue STEM 
fields after completing matric.

The aim of this programme is to provide support to 
learners to improve their performance in STEM. The 
institute also avails financial assistance to youth and 
students seeking access to tertiary education in 
the areas of STEM, as well as providing resources to 
schools responsible for the delivery of curriculum in 
Mathematics, Sciences and Technology. MKI is also 
considering to develop projects that will promote 
science at an early age to historically disadvantaged 
learners. MKI’s intervention strategies within this 
programme include provision of academic support 
(maths and science) labs, Matric Intervention 
Programme, Saturday schools and incubation 
through winter and spring schools. 

We have also established a STEM Innovation 
Fund, whose main purpose is to promote Science, 

Technology and Engineering education and skills 
development among the historically disadvantaged 
learners, youth and communities. The fund has clear 
objectives, which are: (a) To increase the institute’s 
footprint in the development of high level skill in 
STEM at tertiary level. (b) To promote science and 
Technology awareness and access to Science, 
Engineering and Technology opportunities. (c) 
To resource maths, Science and technology and 
technology schools in peri-urban and rural with 
Science, and Computers facilities. (d) To provide 
workplace training and internships and other 
graduate development opportunities such as work 
readiness and life skills; and (e) To fund innovation 
in the delivery of STEM curriculum through cyber-

class technology; and (f) To implement Educator 
Professional Development in the areas of Maths, 
Science and Technology.

The fund has already provided financial support to 
over 110 STEM undergraduate students. We would like 
to make a humble appeal to business, government 
and other corporate organisations to partner with 
MKI to contribute towards increasing the base of the 
fund to support and sustain strategic projects aimed 
at promoting access to Science and Engineering 
opportunities, addressing inadequacies in the 
provision of Science, Technology and Engineering 
education interventions to disadvantaged learners 
and youth to seize economic development 
opportunities.

Educator Development and Learner Support 
Key to South Africa’s Education System

Contact details: 27(0)31 266 1777

Email: info@moseskotane.com

Web: www.moseskotane.org

14 Lakeside Unit, 1 University Road, 
Derby Downs, Westville, Durban
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Unique partnership to develop a new 
breed of quality teachers
The main purpose of the programme and partnership is to contribute towards the 

creation of a new breed of teacher, a teacher who will change the quality and future 
of teaching in the public sector. It is focused on creating teachers who are competent 
and passionate about maths, science and English. The success of the programme and 
its ability to leave a legacy in the South African education system is dependent on the 

full support of every stakeholder in the programme.

This programme is run in partnership with the Department of Basic Education. Together ISASA, 
Investec and the DBE aim to nurture and develop approximately 200 teachers over the next few 
years.

The ISASA Maths and English programme selects and places interns in ISASA host schools for the 
duration of their undergraduate or postgraduate studies. The model exposes interns to excellent 
resources and role modelling, and the expertise found in ISASA schools. On completion of the 
internship, qualified teachers take up posts in public State schools to ensure the transfer of skills. 
They gain continuous classroom experience, close mentoring support and experience the rhythm, 
realities and routines of quality school environments. A key element is central project management 
to assure all inputs through co-ordination, monitoring and external evaluation.

“[Interns] are following role models in high functioning schools and they will emerge as excellent 
teachers. The model broadens these young people’s experiences. They are exposed to good venues, 
good training and good opportunities for social integration.” Vuleka School, mentor, Gauteng.

Through the Funza Lushaka scheme, the Department of Basic Education supports the management, 
selection, recruitment and funding of the full study costs of 200 FET, senior, intermediate and 
foundation phase teachers between 2013 and 2020.

Investec funds and assists the vital value-added elements of the programme, ensuring that the 
interns succeed within and after the programme. The elements include orientation for the newly 
recruited school-based teacher interns; an academic support programme for the duration of their 
studies through Unisa; and training of school mentors and exposure of interns to the community, 
such as the annual AMESA Congress. This support includes funder engagements, personal 
development workshops and psychosocial support for the interns.

In essence, it empowers the learners to cope with the challenges of the model, as well as ensure that 
the learners are retained within the profession post the internship. The programme has currently 
put more than 30 FET maths teachers into the field and is poised for growth, priding itself on 
developing a new breed of teachers with knowledge, skills, commitment and passion. “I have no 

intention of being a 07h30 – 14h30 teacher who lives for the end of the school day but rather to be 
a motivated teacher who knows herself well enough not to let go of her dreams. Basically I want to 
make sure that I am a holistic teacher who staysin teaching not because it is the only thing I can 
do, but because it is the only thing I want to do.”

Cordelia Nkosi, St Andrew’s College, graduate of Unisa in 2011 with a distinction

The partnership is focused on ensuring that the intern teachers:
 • are successful in their studies
 • have stability and adaptation at their internship school
 • have the relevant interpersonal skills and emotional intelligence to deal with adverse 

situations
 • have the ability to cope post the internship period at the public schools, and
 • will be retained, in large numbers, in the teaching profession.

Xolani Majola motivating the ISASA interns 

JB Marks bursary

M
&

G
 R

ep
ro

JB Marks bursary applications for 2016 are 
opened from March for members of National 
Union of Mineworkers (NUM) who work in 
the mining, construction and energy sector. 

Application forms can be obtained 
from NUM Regional O�  ces or via online 
application, visit our website at 
www.jbmarksedutrust.co.za 

Closing date is 1st July.  
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Wellness

FREE TO ATTEND

Register today at 
www.educationweek.co.za

29 – 30 June 2016, Johannesburg, South Africa

In partnership with:

Early childhood 

development 

trainers

Early childhood 

development 

trainers

Early childhood 

development 

trainers

Early childhood 

development 

trainers

development 

Early childhood 

trainers

development development development 

Forge new partnerships and strengthen existing relationships 

Network with over 4000 leaders, strategic thinkers and entrepreneurs

See, test and choose from thousands of educational products & solutions

Learn new practical skills and hear relevant local and international case 
studies

Free two-day programme covering pertinent topics across...

BENEFITS TO ATTEND:

EARLY 
CHILDHOOD 

DEVELOPMENT

BASIC 
EDUCATION

VOCATIONAL 
AND HIGHER 
EDUCATION

INCLUSIVE 
EDUCATION

EDUCATIONAL 
TECHNOLOGY 

(E-TECH)

Africa’s Premier Education Event

Tshepiso Matentjie

Just what does “de-roling” 
mean? Simply put, the con-
cept of de-roling involves 
being flexible and adaptable. 
It is about taking off the hat 

of being a teacher in environments 
where it is actually not necessary or 
appropriate for you to play the role 
of teacher. You need to de-role when 
you notice that the issues at work 
infiltrate, contaminate and affect 
your relationships outside of work. 
So when is it necessary to de-role? 
Often there are signals one needs to 
look out for. 

It is time to de-role when:
• The arguments that took place at 

work continue to spoil your mood 
when you return home;

• Conversations about work con-
tinue even when you are not on 
duty, blurring boundaries and 
breaking confidentiality;

• You treat your spouse and chil-
dren as if they are your learners, 
who must simply take instruction 

from you without discussion or 
negotiation;

• You create dependence on you 
because you “know it all”, rather 
than let your family members 
learn in their own way, at their 
own pace and from their own 
mistakes;

• When you insist that your way is 
the right and only way because it 
works at work, and therefore it 
should work everywhere; and

• When you subconsciously mark 
people “right” or “wrong” with an 
imaginary red pen or compart-
mentalise them without allowing 
space for grey areas. 

Ideas on how to de-role:
• After work, listen to your favour-

ite comedian, music, motivational 
speaker or radio station that 
forces out of your work frame of 
mind; 

• Before entering your house after 
work, choose to take a walk 
around the garden, smell the 
flowers, water them and pick a 
few that could cheer you up. If you 

don’t have a garden, buy yourself 
flowers, just as you buy bread and 
milk for the family!

• When you go shopping for bread 
and milk after work, this time 
smell the different aromas in the 
shop: smell the freshly baked 
rolls, the fruits and the spices;

• Take a bath with your favourite 
oils to cleanse yourself of the day’s 
troubles, and as you wash, imag-
ine that you are washing away all 
the poison and pain of the day;

• Ask your spouse to use the air 
freshener to cleanse the air so 
that when you enter your home, 
the smell welcomes you from the 
gate; and

• Instead of mulling over what hap-
pened at work, use the drive home 
to plan something special for your 
loved ones, to surprise them and 
do something out of the ordinary.

Where things from work trou-
ble you and you struggle to shake 
them off:

• Talk to your favourite friend who 
always cheers you up when you 
are in a gloomy mood;

• Get in touch with your inner 
child, laugh yourself stupid, be 
spontaneous;

• Seek and listen to feedback about 
how you treat people at work and 
out of work, and then make the 

choice to engage differently going 
forward;

• Acknowledge when your think-
ing as a teacher limits you out of 
work;

• Show empathy, put yourself in 
the other person’s shoes and try 
to understand how they feel and 
why their views may be different 
from yours;

• Where possible, find closure on 
the things that came up at work 

by talking to trusted colleagues 
who give you a new perspective 
on things; and

• Ask for advice when your way is 
obviously no longer working in 
resolving problems.

Matentjie is an educational 
psychologist and life coach. She can be 
contacted on tmatent@matentjie.co.za 
or 011 675-0980 or visit: 
www.matentjie.co.za

Teachers whose professional responsi-
bilities interfere or encroach into their 
private lives should learn how de-role

It is time to de-role if you 
take your work home

Don’t allow your work to affect family life. 
Photo: www.123rf.com

Registrations close 31 August 2016
Contact us

011 670 4850 www.olg.co.za

APPLY NOW
Part time – Distance learning

Bachelor of Education (BEd) Foundation Phase
Directed to beginner teachers who want to educate learners from Grade R to Grade 3.

Bachelor of Education (BEd) Senior/FET Phase
Directed to beginner teachers who want to educate learners from Grade 7 to Grade 12.

More info, dial *120*339*25# and we’ll call you back

Inspire and shape the minds of our children. 
Those that CAN DO… teach

Flexible. Accredited. A�ordable

Register now 
and stand 

a chance to win 
1 of 100 

TABLETS!
*T’s & C’s apply



10

May 2016 theTeacherOpinion

Richard Hayward

A dai ly  chal lenge  for 
teachers  is  to  keep 
learners interested dur-
i n g  t h e i r  l e s s o n s . 
There’ll be the child who 

bounces into your classroom eager 
to learn but there’ll also be the one 
who might see your lesson as a tire-
some trial. The latter child finds it 
hard to concentrate and her mind 
seems to wander far away from your 
words of wisdom. You might even 
have the luck” to find a child having a 
gentle snooze while you’re teaching!

Keeping a child motivated 
throughout a lesson can be really 
tough. It’s also very hard for the 
child to stay motivated when cer-
tain needs have not been met: 

for example, the child who sleeps 
during a lesson might be sleep-
deprived. The youngster might 
come from an overcrowded, poor 
home where there’s no proper place 
to sleep uninterrupted through the 
night.

If we wish to keep children moti-
vated, we first have to meet their 
needs. In your training to be a 
teacher, you might have had a lec-
ture on Abraham Maslow’s famous, 
“Hierarchy of Needs” theory. The 
theory states that we all have a set 
of needs and each set is at a differ-
ent level. Once the more basic needs 
have been met, we are able to move 
up to a higher level. So, our snoozing 
student could be at the physiological 
level — the most basic level — where 
she’s in desperate need of sleep.

Maslow’s theory has been put in a 
pyramid format, thus:
Think of the millions of South 
African children whose only 
healthy, wholesome meal of the day 
is the free food given out at school. 
Then there are the children who 
don’t have proper clothes. During 
the winter months these children 
can get very cold in classrooms 
without heaters. 

Congratulations are due to those 
schools that have clothing and feed-
ing schemes in place to care for such 
children.

At the second basic needs level, a 
child needs to feel safe and secure. 
How can a child concentrate in class 
when she knows that at playtime 

there are bullies prowling the 
grounds? If the child fears physical 
and verbal abuse from caregivers, 
parents and even teachers, how can 
she concentrate and be motivated 
during lessons? Teachers need to be 
vigilant to detect any form of physi-
cal and verbal bullying, and the 
school gates need to be locked and 
guarded throughout the day.

When a child is happy and sur-
rounded by friends and caring 
teachers, much has been done 
to meet her social needs. This is 
Maslow’s third need level. In a well-
managed classroom, teaching and 
learning take place. The challenge is 
for teachers to create a happy envi-
ronment where values such as con-
sideration, friendliness, good man-
ners and respect are actually lived 
out, every day.

Whether we’re a child or an 
adult, we all need esteem or self-
worth. When it happens, the fourth 
level need is being met. Maslow 
described the lower level of esteem 
as the respect of others. Here we 
are describing the appreciation, 
recognition and status that others 
give to us.  

When the teacher praises the 
child and her peers elect her as a 
sports team captain, this type of 
need is being met.  The higher level 
of esteem is respect of oneself. This 
occurs when the child has inner 
confidence, independence and 
freedom. In the classroom and in 
extramural activities, the child is 
given those opportunities to prove 
her capabilities. The child is able 
to affirm to herself her own worth, 
quite distinctly from what others 
might think.

The highest level is the fulfilment 
of self-actualisation needs. At this 
point, the child has reached full 
potential. It’s as if a child is doing 
the very best of what she is capable 
of doing, not to please others, but 
rather because it is what she would 
most like to do. Teachers must give 
children every opportunity to be 
their best in their favourite activity.

As we strive to motivate the chil-
dren, be mindful of the different lev-
els of their specific needs. Identify 
the need level and as far as you’re 
able to, meet that need. Once needs 
have been met, it’s easier to moti-
vate the child. A motivated child 

makes for an achiever and winner. 
As you successfully motivate every 
child in your classroom, you become 
an awesomely achieving and won-
derfully winning teacher too.

For further reading, visit 
the following websites: http://
christophernesbitt .wordpress.
com/2013/02/08 or http://www.
phdinparenting.com/blog/2010/1/14

If you would like free downloads of 
Richard Hayward’s quarterly newslet-
ter, Quality Education News, please go 
to either www.saqi.co.za (click on 
Quality Education) or www.MySchool.
co.za (click on Beneficiaries). 

Identify which needs must be met in 
each child and work on those

Self- 
actualization:
achieving one’s  
full potential,  

including creative  
activities

Esteem needs:
prestige and feeling of accomplishment

Belongingness and love need:
intimate relationships, friends

Safety needs:
security, safety

Physiological needs:
food, water, warmth, rest
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As we strive to 
motivate the children, 
be mindful of the 
different levels of their 
specific needs. Identify 
the need level and as 
far as you’re able to, 
meet that need

Motivate children using Maslow’s hierarchy

Dr Ian Galbraith

In 2002 I joined Lilyfontein, a 
small school situated in the 
rolling farmlands on the east-
ern seaboard of East London. 
My brief was to expand the 

almost 100-year old primary school 
into a high school and to introduce 
adventure-based education into the 
already successful school curricu-
lum. 

Over the past 14 years Lilyfontein 
has grown into a school that today 
has more than 600 learners from 
grades 0 to 12, and with an adven-
ture programme that is fully inte-
grated into the curriculum across all 
grades.

Adventure-based learning holds 
extraordinary benefits for learners, 
not only within the school context, 
but also in terms of how it prepares 
young people for a life beyond the 
school gates.

Lilyfontein’s experiential-learning 
curriculum is built on extensive 
research I completed for my PhD 
thesis, combined with years of expe-
rience in the field. It is designed to 
integrate the cognitive side of learn-
ing (about natural science, num-
bers, space, geometry, geography, 
etcetera) with the meta-cognitive 
side of learning (self-reflection, 
self-monitoring, self- evaluation, 
self-correction) through adventure-
based experiential activities. 

These could involve activities such 
as abseiling, canoeing, rock climbing, 
parachuting, horse riding, cycling, 
high wire activities, high and low 
rope courses, group dynamic and 
team building activities, raft build-
ing, bridge building, survival camps 
and adventure racing. 

At Lilyfontein, these programmes 
are compulsory and are run as part 
of the everyday Life Orientation 
Learning Programmes. 

Learners are placed in challenging 
real life situations where there are 
real, tangible consequences and are 
required to engage with peers, edu-
cators and leaders to work towards 
a specific goal. A learner engaged 
in an adventure-based activity is 
required to act reflectively, to con-
sider the best approach to a situ-
ation, analyse and evaluate his/
her action and then make the most 
effective decision in order to carry 
out the next step. 

This real life (as opposed to simu-
lated or classroom) situation and 
the high-risk nature of adventure-
based activities serve a strong 
developmental purpose, as both 
conscious and subconscious mental 
processes are employed.

Take abseiling as an example of 
an individual, adventure-based 
learning activity. In doing this, a 
learner must decide to lean into the 
safety gear at the edge of the cliff 
and assume the correct position for 
abseiling. They must overcome the 
fear and uncertainty of this unnatu-
ral position and decide to make the 
first move to start the abseil. They 

must plan and execute a safe route 
down the cliff face alone while con-
trolling the anxiety caused by doing 
so, and, at the bottom, must demon-
strate self-discipline to keep control 
of their elation until all the safety 
procedures have been observed and 
completed.

The programme consists of these 
individual learning activities and 
group dynamic activities that 
involve placing learners in a situa-
tion where a specific outcome has to 
be accomplished, but within a group 
context.

By repeatedly putting learn-
ers into these types of situations, 
adventure-based education enables 
them to internalise the techniques 
required for successful achievement 
of their goals. 

My master’s and PhD research 
conducted at Lilyfontein School 
shows that adventure-based activi-
ties equip learners with strategies 
that help build confidence, enhance 
problem solving skills and produce 

independent thinkers who are able 
to not only cope better with deci-
sion-making but also with emo-
tional phenomena such as fear, anx-
iety and conflict. Our 100% matric 
pass rate since 2008 is testimony to 
the success of the programme.

The next step is to grow our 
Adventure Department to be able 
to offer our curriculum to other 
schools and businesses and to 
add a post-matriculation year of 
adventure-based experience with a 
focused mathematics component. 
Unfortunately, I will not be the one 
to take this project forward as I 
retire later this year, but I am confi-
dent that the Adventure Programme 
I leave behind and the highly skilled 
team that runs it will ensure the 
success of this next phase of growth 
for Lilyfontein School.

Dr Galbraith is principal of Lilyfontein 
School, Eastern Cape. For more informa-
tion please contact office@lilyfontein.co.za 
or call 043 737 4258

Adventure-based 
education establishes 
skills and serves a strong 
developmental purpose

Dr. Galbraith leads the hike. Photo: Supplied

The programme 
consists of these 
individual learning 
activities and group 
dynamic activities 
that involve placing 
learners in a situation 
where a specific 
outcome has to be 
accomplished, but 
within a group context

Abraham Maslow: Hierarchy of Needs theory 



Every degree counts
Take the next step
Apply for a bursary to teach at a new level of excellence in Maths, Science or English – offered 

to you by a partnership between Investec, ISASA and The Department of Basic Education.

What is on offer? 

•   A four-year Bachelor of Education (B.Ed) degree or a one-year Postgraduate Certificate in Education (PGCE) at UNISA

•   Training at various top performing schools

•   Mentorship with highly experienced teachers from top performing schools

•   Access to outstanding teaching/learning resources and technology

The cost of the bursary will cover UNISA fees and textbooks. 

Who can apply?

•   School leavers with matric exemption (B pass) and 60% or more in Pure Maths, Science or English 

•   1st Year tertiary students with Maths, Science or English credits 

•   Graduates with Maths and Science or English majors in 3rd and 4th years

To apply

Download application forms from the following websites: 

www.isasa.org 

www.education.gov.za

www.investec.co.za/isasa

www.mathsenglish.org/intern-application-form/

Completed application forms must be received by Wednesday 15 June 2016. They can be emailed to mathsenglish@isasa.org, 

hand-delivered to ISASA, 16 St. David Road, Houghton, 2196 or posted to ISASA, PO Box 87430, Houghton, 2041. 

If you have any queries or require more clarification and information, email mathsenglish@isasa.org or call 011 648 1331.

*Independent Schools Association of Southern Africa is the oldest association of independent (private) schools in South Africa. 

ISASA’s 700 member schools provide quality, value-based education to over 158 000 learners.
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May 2016 theTeacherBook Reviews

Athambile Masola 

There are few books that 
really provide a firsthand 
account of working in 
South African schools. 
There are even fewer 

books on the subject written from a 
teacher’s perspective. This is why 
Maano Ramadwa’s book is so 
important. 

He uses his experiences to illus-
trate the challenges teachers face 
in schools, particularly poorly 
resourced schools in underdevel-
oped areas.

Personal experience
The book starts with Ramadwa’s 
personal experience of high school; 
he was 23 years old in grade 12. He 
says this is not unusual in town-
ship schools, and that when he was 
a teacher, and later a principal, he 
admitted older learners into his 
school. This highlights how dif-
ficult it is for those who choose to 
return to school despite being older 
than their classmates. Ramadwa 
also talks about how his decision to 
become a teacher came about when 
he was still at school, though a rela-
tionship he had formed with one of 
his teachers.

Anecdotes
Ramadwa chronicles his experiences 
of being a teacher through anecdotes 
and lessons he learned along the 
way. His journey begins at Supreme 
Educational College in Joubert Park, 
a low-cost private school. The school 
only paid teachers if and when it had 
money to do so.

Reading this reminded me of 
some friends of mine who had simi-
lar experiences while working in 
Eastern Cape schools. Few teachers 
in privileged schools know about 
such problems, but they are fairly 
commonplace for teachers in poor 
areas. Ramadwa’s attitude to the 
problem is illuminating: he still 
puts his learners first and maintains 
his professionalism. He never uses 
the fact that he has not been paid as 
an excuse to not teach them to the 
best of his abilities.

Honesty 
While at CJ Botha Secondary School 
in Bosmont, Ramadwa faced a 
challenge teachers in the 1990s 
often experienced: taking up a post 
though he was not a specialist in the 
subjects he was required to teach. 
The school wanted an Afrikaans 
teacher and one who could teach 
the new subjects of Life Orientation 

and Arts and Culture. The transition 
into Outcomes Based Education 
forced many teachers into dif-
ficult decisions to fulfil curricu-
lum requirements. Ramadwa took 
advantage of the changes to learn 
new things as a teacher.

Glimpses into the classroom
His book helps everybody involved 
in education, particularly teachers 
who want to know what everyday 
teaching in the classroom is actu-
ally like. It’s helpful for new teach-
ers and those who have been in the 
profession for years and may be 
feeling a bit stale in their methods.  
It may even help academics and 
researchers in the field of education. 
Ramadwa writes honestly about the 
challenges South African principals 
face, which helps to explain the 
decisions they take. 

As a teacher, his experiences 
helped me value the work I do 
and realise what a privilege it is to 
work with the youth. Despite it’s 
challenges, teaching is often a life-
changing experience for both teach-
ers and learners.

Athambile Masola teaches at St Mary’s 
School in Waverley, in Johannesburg’s 
northern suburbsMaano Ramadwa with copies of his book. Photo: Supplied

Teach to inspire

Barbara Ludman

The story of Lance Corpo-
ral Job Maseko is one of 
the most thrilling epi-
sodes of World War II. 
Maseko was a prisoner of 

war when he blew up a German sup-
ply ship at Tobruk Harbour in 1942. 
It’s a part of South African history 
that was lost for decades. 

 Now a new novel for young adults 
tells the story in a highly readable 
way.

Maseko was one of the 77 000 
black South Africans who volun-
teered to fight Hitler. Rinderpest 
followed by drought had forced 
many young men out of the rural 
areas and onto the mines. That’s 
where army recruiters set up shop, 
signing up thousands of young men 
for service in the Native Military 
Corps. The money was better than 
the men would be earning under-
ground and fighting for freedom 
sounded a good idea. Indeed, more 
than 40% of South African troops 
during World War II were black, 
coloured and Indian.

South Africans of all races fought 
mostly in East and North Africa. 
When Tobruk in Libya fell to the 
German General Rommel’s desert 
rats, white South African troops 
were shipped to PoW camps in 
Europe, but black troops were kept 

in desert camps and – in violation 
of the rules of war – forced to labour 
for the enemy.

 Maseko worked in the harbour, 
loading supplies onto ships. That is 
where he saw his chance to strike at 
the enemy. 

 He gathered bits and pieces that 
had been buried by the desert sand 
– a box of discarded matches, an 
empty tin, some fuse wire. On 21 July 
1942, he went down into the hold of a 
supply ship and, while his three close 
friends distracted the guards, he 
used these discarded items to set up 
a delayed explosion.  By the time the 
ship went up in flames, Maseko and 
his friends were safely back at the 
PoW camp – and their guards never 
suspected their involvement.

Four white South Africans were 
given the Victoria Cross for valour 
after the war. Maseko was also nom-
inated, but a senior military officer 
vetoed the idea of giving such an 
honour to a black man. Maseko was 
given the Military Medal instead. 

Honikman has woven in the story 
of two teenagers, John and Zanele 
Matshoba, who discover a paint-
ing of Job Maseko during a visit 
to Ditsong – the War Museum – in 
Johannesburg. Intrigued, they 
begin asking questions. They find 
the answers while spending the 
night with their grandmother in 
Diepkloof.  In the sort of coincidence 

allowed in fiction, Gogo’s next-door 
neighbour, a very old man, fought 
alongside Maseko and enthralls the 
children with tales from Tobruk. 

Disclosure: I saw an early, very 
different draft of the book. It was 
good, but this final version is even 
more exciting. 

The narrative shifts back and 
forth, from 1942 to the present time. 
Honikman is at her best when she 
writes about war; her descriptions 
of battles put the reader in the mid-
dle of the desert – frantically look-
ing for arms – the black soldiers 
didn’t get any – or for cover.

The author taught history in a 
Durban high school, even writing a 
syllabus for the practical stream. Her 
background as an educator shows. 
Although a novel, the book is meticu-
lously researched, with a three-page 
bibliography, including books, arti-
cles and a documentary film.

There Should 
Have Been 
Five by MJ 
Honikman 
(Tafelberg)

An interesting novel for history learners about the role of a black South African during WWII. 
Photo: Ditsong National Museum of Military History
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